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Ethical leadership has become an increasingly important concern as educational
institutions seek effective approaches to cultivate students' moral responsibility
alongside academic competence. Although character education has been widely
implemented, limited attention has been given to transforming indigenous cultural
heritage into authentic learning experiences that foster ethical leadership. This
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Keywords: Pancasila (P5) through a Project-Based Learning framework. A qualitative study
employing a realist ethnographic approach was conducted in Blitar Regency,
Indonesia, involving 21 purposively selected participants, including cultural
practitioners, educators, policymakers, and students. Data were collected through

Character Education;
Culturally Responsive;

ge}(li'ag(l);iy ; dershi participant observation, semi-structured interviews, and document analysis, and
Kt 1cal Lea rerrs dlp | analyzed using thematic analysis supported by triangulation and member
Pre;nayana raditiona checking. The findings reveal three interconnected leadership values wisdom,
erformance.

humanism, and integrity that were progressively internalized through four
learning stages: value exploration, critical reflection, collaborative artistic
performance, and reflective evaluation. These experiences encouraged students to
develop ethical awareness, collaborative competence, cultural identity, and
leadership responsibility in authentic educational settings. This study contributes
to the ethical leadership and character education literature by demonstrating how
local cultural traditions can be transformed into culturally responsive pedagogical
practices. The proposed model offers practical guidance for integrating indigenous
knowledge into contemporary school curricula while strengthening sustainable
character education.
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INTRODUCTION

The growing complexity of contemporary society has intensified demands for leaders who
possess not only technical competence but also strong ethical judgment and cultural sensitivity.
Across many countries, concerns have emerged regarding the erosion of moral integrity among
public officials, educational leaders, and community decision-makers, raising questions about the
effectiveness of leadership development models that prioritize managerial efficiency over ethical
responsibility (Ahsan & Khawaja, 2024; Bulmer et al,, 2021). Although modern leadership theories
have increasingly emphasized integrity, accountability, and social responsibility, empirical evidence
continues to reveal a persistent gap between normative leadership ideals and actual practice (Osei
etal.,, 2025; Pathak & Jha, 2023). Cases involving corruption, abuse of authority, and declining public
trust demonstrate that technical expertise alone is insufficient to sustain responsible governance and
social cohesion (Bod6 & Janssen, 2022). These conditions have encouraged scholars to reconsider
leadership as a value-based social practice rather than merely an organizational function.
Consequently, educational institutions are expected to play a more strategic role in cultivating future
leaders whose decisions are guided by ethical principles as well as intellectual competence. This
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challenge highlights the necessity of exploring educational approaches capable of integrating cultural
values with leadership development in ways that remain relevant to contemporary society.

The urgency of strengthening ethical leadership is particularly evident in Indonesia, where
rapid social transformation, globalization, and digitalization have reshaped the value systems
influencing younger generations (Irwanto et al., 2025). While educational reforms have introduced
various character education initiatives, concerns remain regarding their ability to translate moral
principles into authentic behavioural practices within students' everyday experiences
(Gunawardena & Brown, 2021; Tomlin et al, 2021). Many school-based programs continue to
emphasize normative instruction through classroom discourse, whereas opportunities for
experiential learning that enables students to internalize ethical values remain relatively limited
(Agus et al., 2025). This situation becomes increasingly problematic when educational success is
measured predominantly through academic achievement, often leaving moral development as a
complementary rather than central objective (DeTienne etal., 2021; Gamage etal., 2021). At the same
time, Indonesia possesses abundant cultural resources containing sophisticated philosophical
teachings on leadership that have evolved through centuries of social practice. Unfortunately, these
local cultural assets have not been systematically integrated into contemporary educational
frameworks despite their potential to strengthen students' moral identity. Therefore, reconnecting
character education with indigenous cultural traditions represents an important educational agenda
that deserves greater scholarly attention.

Among Indonesia's diverse cultural heritage, traditional performing arts provide an
especially rich medium for transmitting ethical values because they combine narrative, symbolism,
emotional engagement, and collective participation within a single educational experience. Rather
than functioning merely as artistic performances, many traditional epics preserve philosophical
conceptions of justice, responsibility, wisdom, and public service that remain relevant to
contemporary leadership challenges (Bauer, 2024; Sipondo, 2025). One such cultural heritage is the
Kresnayana sendratari from Blitar Regency, whose narrative portrays Kresna as a leader who
consistently balances strategic intelligence with compassion, self-restraint, and unwavering
commitment to justice. These characteristics closely correspond with contemporary discussions of
ethical leadership, servant leadership, and culturally responsive education, suggesting that
traditional narratives may offer valuable pedagogical resources for developing students' leadership
character (Armstrong & McCain, 2021; Ganz et al., 2023). Integrating these cultural narratives into
project-based educational activities also aligns with Indonesia's Projek Penguatan Profil Pelajar
Pancasila (P5), which encourages contextual learning through authentic experiences rooted in local
culture (Nurrahman et al,, 2025). Accordingly, examining how the leadership philosophy embedded
within the Kresnayana tradition can be transformed into meaningful educational practice represents
both a timely scholarly inquiry and a practical response to the growing demand for culturally
grounded ethical leadership education.

The integration of local wisdom into formal education has gained increasing scholarly
attention because culturally grounded learning environments are believed to strengthen students’
moral reasoning, identity formation, and civic responsibility. Recent educational reforms have
shifted the focus of character education from transmitting moral knowledge toward creating
authentic learning experiences that enable students to construct ethical understanding through
meaningful social interaction (Bhardwaj et al., 2025; Cross & Congreve, 2021). Within this
perspective, culture is no longer viewed merely as learning content but as an active pedagogical
resource capable of connecting abstract values with students' lived experiences. The implementation
of culturally responsive pedagogy has consistently demonstrated positive effects on student
engagement, collaborative learning, intercultural awareness, and moral development across diverse
educational settings (Zhou & Colomer, 2024). Simultaneously, Project-Based Learning (PjBL) has
been widely recognized as an instructional approach that promotes critical thinking, communication,
collaboration, and reflective practice by positioning learners as active participants in solving
authentic problems (Jelodari et al., 2025; Loyens et al., 2023; Sanchez-Garcia & Angosto, 2026). The
integration of culturally responsive pedagogy with project-based learning therefore offers a
promising framework for strengthening ethical leadership education because students experience
moral values through direct participation rather than passive instruction. Nevertheless, empirical
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evidence explaining how specific local cultural narratives can be systematically transformed into
sustainable character education models remains relatively limited.

Existing studies have contributed important insights into leadership education, character
formation, and the educational value of cultural heritage, yet several conceptual and methodological
limitations remain apparent. Research on ethical leadership has predominantly focused on
organizational behaviour, leadership effectiveness, or governance performance, emphasizing
professional contexts rather than educational processes of leadership formation (Allen, 2022;
Brauckmann etal.,, 2023; Wallo et al.,, 2024). At the same time, studies examining character education
have generally investigated curriculum implementation, moral instruction, or school climate without
adequately integrating indigenous cultural philosophies into instructional design (Ramli et al., 2025;
Tohri etal., 2022). Other scholars have explored Javanese leadership concepts such as Asta Brata and
local philosophical traditions, demonstrating their relevance to contemporary leadership discourse,
yet these investigations have largely remained conceptual, historical, or normative in orientation
(Werang et al., 2025). Likewise, research concerning traditional performing arts, temple reliefs, and
epic narratives has mainly concentrated on cultural preservation, historical interpretation, or
aesthetic appreciation rather than examining their pedagogical potential within contemporary
schools (Toibazar et al, 2025). Although these studies collectively confirm the educational
significance of local culture, they rarely explain the instructional mechanisms through which
traditional narratives can facilitate the internalization of ethical leadership values among students.
Consequently, current knowledge remains fragmented, with limited integration between leadership
theory, local wisdom, and project-based character education.

This unresolved situation reveals a significant research gap that warrants further
investigation. First, there remains insufficient empirical evidence explaining how leadership
philosophies embedded in traditional performing arts can be translated into structured learning
experiences capable of fostering students' ethical character through authentic participation (Babu et
al, 2026; Nguyen et al, 2025). Second, previous research has rarely examined the interaction
between local cultural narratives and the Projek Penguatan Profil Pelajar Pancasila (P5), despite the
policy's strong emphasis on contextual, experiential, and culturally responsive learning (Purwanti et
al,, 2025). Third, existing scholarship has paid limited attention to the pedagogical processes through
which students interpret, negotiate, and internalize leadership values while actively engaging in
artistic performance. Addressing these gaps requires moving beyond descriptive analyses of cultural
heritage toward the development of educational models that explicitly connect traditional
philosophy with contemporary learning practice (Delahunty & Kimbell, 2021; Govender &
Mudzamiri, 2022). Such an approach not only expands the theoretical discourse on culturally
responsive character education but also provides practical guidance for educators seeking
sustainable strategies to cultivate ethical leadership in schools (Gunzenhauser et al., 2021; White,
2022). Therefore, investigating the educational transformation of the Kresnayana sendratari within
a Project-Based Learning framework represents an important contribution to both leadership
studies and character education by demonstrating how local wisdom can function as a living
pedagogical resource rather than merely a preserved cultural artifact.

Building upon these theoretical and empirical gaps, this study seeks to examine how the
leadership philosophy embedded in the Kresnayana sendratari can be reconstructed as a culturally
grounded model of character education through the Project-Based Learning framework
implemented in the Projek Penguatan Profil Pelajar Pancasila (P5). Specifically, the research pursues
two interconnected objectives: first, to identify and interpret the ethical leadership values
represented within the narrative, symbolism, and performance practices of the Kresnayana tradition
in Blitar Regency; and second, to investigate how these values are translated into authentic
educational experiences that facilitate students' character development through project-based
learning activities. Unlike previous studies that have largely examined local cultural heritage from
historical, artistic, or philosophical perspectives, this research positions Kresnayana as a dynamic
pedagogical resource capable of transforming cultural values into observable educational practices.
The novelty of this study therefore lies in proposing an integrative framework that bridges
traditional Javanese leadership philosophy, culturally responsive pedagogy, ethical leadership
theory, and the implementation of P5 within Indonesia's contemporary educational context. From a
theoretical perspective, the findings are expected to extend current discussions on ethical leadership

Al Qodiri: Jurnal Pendidikan, Sosial dan Keagamaan | 1145



Al Qodiri: Jurnal Pendidikan, Sosial dan Keagamaan
Wijayanti et al | Reconstructing Ethical Leadership through ...

by demonstrating that leadership competencies can emerge through culturally embedded
experiential learning rather than through abstract moral instruction alone. From a practical
perspective, the study offers educators and curriculum developers an evidence-based model for
integrating local cultural heritage into character education while strengthening students' moral
reasoning, collaborative skills, and leadership identity. Furthermore, the proposed framework
contributes to ongoing educational reform by illustrating how indigenous knowledge systems can be
systematically incorporated into modern learning environments without losing their philosophical
authenticity. Ultimately, this research argues that reconnecting education with living cultural
traditions not only enriches pedagogical practice but also provides a sustainable pathway for
preparing future leaders whose ethical commitments are firmly rooted in both universal values and
local cultural wisdom.

METHOD

Research Design

This study employed a qualitative research design using a realist ethnographic approach to
investigate how ethical leadership values embedded in the Kresnayana traditional dance drama
(sendratari) are interpreted and transformed into character education practices through the Projek
Penguatan Profil Pelajar Pancasila (P5). A qualitative design was considered appropriate because the
study sought to understand the meanings, cultural symbols, and educational experiences associated
with the Kresnayana performance within its natural social context rather than to test predetermined
hypotheses. Specifically, realist ethnography was adopted because it enables researchers to describe
cultural phenomena systematically while maintaining analytical rigor through prolonged
engagement, contextual observation, and empirical interpretation (Hammersley & Atkinson, 2024;
O'Reilly, 2020). This approach facilitates an in-depth understanding of how traditional performances
function as living pedagogical resources through which ethical leadership values are represented,
negotiated, and internalized by students. Rather than treating culture merely as an object of
preservation, the present study conceptualizes cultural performance as an educational medium
capable of bridging indigenous philosophical knowledge with contemporary character education.
Consequently, the realist ethnographic design provided an appropriate methodological framework
for examining the interaction between traditional leadership philosophy and project-based
educational practice.

Research Setting and Duration

The research was conducted in Blitar Regency, East Java, Indonesia, where the Kresnayana
traditional dance drama has been preserved as an important component of local cultural heritage.
Fieldwork involved two interconnected settings. The first comprised community-based Kresnayana
performances organized by local cultural practitioners and art communities responsible for
preserving the tradition. The second consisted of SMAN 1 Srengat, a public senior high school
implementing the Projek Penguatan Profil Pelajar Pancasila (P5) through arts-based project learning
inspired by local cultural heritage. Data collection was carried out over a six-month period, from
January to June 2026. The first month focused on literature review, institutional coordination, and
instrument preparation, followed by four months of intensive observation, interviews, and document
collection. The final month was devoted to data verification, thematic interpretation, triangulation,
and preparation of the research findings.

Participants and Sampling Procedures

Participants were selected through purposive sampling to ensure that all individuals
possessed direct knowledge and experience relevant to the research objectives. A total of twenty-one
participants were involved, consisting of six Kresnayana performers and cultural practitioners, four
performance organizers, three officials from the Blitar Regency Education Office responsible for
curriculum development, three teachers coordinating the P5 program at SMAN 1 Srengat, and five
students actively participating in the Kresnayana-based project. Participants were included based on
four criteria: (1) direct involvement in either Kresnayana performances or the implementation of P5
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activities; (2) a minimum of two years of professional or educational experience; (3) willingness to
participate voluntarily throughout the research process; and (4) the ability to provide
comprehensive information regarding leadership values and educational practices. Participant
recruitment continued until thematic saturation was achieved, indicated by the absence of
substantially new information emerging from subsequent interviews and observations.

Research Instruments

In qualitative inquiry, the researcher served as the primary research instrument responsible
for collecting, interpreting, and validating the data. To enhance methodological rigor, several
supporting instruments were employed throughout the study. Semi-structured interview protocols
were developed to explore participants' perceptions regarding ethical leadership values embedded
within the Kresnayana narrative, their philosophical meanings, and their implementation in P5
activities. Participant observation sheets were designed to record interactions, symbolic
performances, collaborative behaviour, classroom engagement, and students' responses during
project implementation. Field notes were maintained continuously to capture contextual
descriptions, reflective observations, and non-verbal expressions that could not be fully represented
in interview transcripts. Documentary evidence consisted of performance scripts, lesson plans,
photographs, performance videos, curriculum documents, student project reports, and relevant
educational policy documents. The development of interview and observation protocols was guided
by ethical leadership theory (Brown & Trevifio, 2006; Northouse, 2021), culturally responsive
pedagogy (Gay, 2018; Hammond, 2015), and Project-Based Learning principles (Bell, 2010; Thomas,
2000).

Instrument Trustworthiness

The credibility and trustworthiness of the research instruments were ensured through
multiple validation procedures conducted before and during data collection. Content validity of the
interview and observation protocols was established through expert review involving three
specialists representing educational leadership, cultural studies, and qualitative research
methodology. Their recommendations were incorporated to improve conceptual clarity, contextual
relevance, and interview sequencing. A pilot interview involving two participants with
characteristics similar to those of the research participants was subsequently conducted to evaluate
question clarity and interview flow. Throughout the fieldwork, methodological triangulation was
implemented by combining participant observation, in-depth interviews, and documentary analysis.
Source triangulation was achieved by collecting information from cultural practitioners, educators,
policymakers, and students, while theoretical triangulation involved comparing empirical findings
with ethical leadership theory, the Hasta Brata philosophy, and culturally responsive pedagogy. To
further strengthen analytical credibility, member checking was conducted by returning interview
summaries to participants for confirmation, and peer debriefing sessions with qualitative research
colleagues were carried out to minimize interpretative bias.

Data Collection Procedures

Data collection followed a systematic and iterative procedure designed to ensure
methodological rigor, transparency, and analytical credibility throughout the ethnographic
investigation. The research process integrated cultural exploration, educational observation, and
qualitative interpretation through several interconnected stages. Each stage was carefully designed
to identify ethical leadership values embedded in the Kresnayana traditional performance while
simultaneously examining their transformation into character education practices through the
Projek Penguatan Profil Pelajar Pancasila (P5). Rather than treating data collection as isolated
activities, the study adopted an iterative process in which emerging findings continuously informed
subsequent observations and interviews. This procedure enabled the researcher to capture both the
philosophical dimensions of the Kresnayana narrative and the pedagogical processes through which
these values were internalized by students. The complete research procedure is illustrated in Figure
1.
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Figure 1. Research Procedure for Exploring Ethical Leadership Values Embedded in the
Kresnayana Traditional Performance through a Realist Ethnographic Approach

As illustrated in Figure 1, the investigation commenced with identifying the research problem
through an extensive review of literature concerning ethical leadership, culturally responsive
pedagogy, local wisdom, and Project-Based Learning. The study subsequently proceeded with
designing the research framework, developing qualitative instruments, validating interview
protocols through expert review, and obtaining institutional permission together with ethical
clearance. Participants were then selected through purposive sampling before participant
observation of Kresnayana performances and P5 learning activities, in-depth semi-structured
interviews, and documentary evidence collection were conducted. Following data collection, all
qualitative materials were transcribed verbatim, systematically organized, and analyzed through
open, axial, and selective coding before being synthesized using thematic analysis. The credibility of
the findings was strengthened through methodological triangulation, member checking, and peer
debriefing prior to interpreting the findings within the frameworks of ethical leadership, culturally
responsive pedagogy, and Javanese leadership philosophy. This systematic sequence ensured that
every stage of the research remained logically interconnected, thereby enhancing the transparency,
dependability, and replicability of the study.

Data Analysis

Data analysis was conducted concurrently with data collection using the interactive analysis
model proposed by Miles, Huberman, and Saldafia (2024). All interview recordings were transcribed
verbatim and integrated with observation notes, field notes, and documentary evidence into a unified
qualitative database. The analytical process began with open coding, during which meaningful units
related to ethical leadership, cultural symbolism, educational practice, and student character
development were identified. Similar codes were subsequently organized through axial coding to
establish conceptual relationships among leadership values, pedagogical activities, and learning
outcomes. Finally, selective coding was undertaken to integrate these categories into broader themes
explaining how the Kresnayana traditional performance functions as a culturally responsive model
of ethical leadership education. Throughout the analysis, constant comparative techniques were
employed across participant groups and data sources to ensure interpretative consistency. Analytical
memos were written continuously to document emerging concepts, theoretical reflections, and
analytical decisions. The resulting themes were interpreted by integrating empirical evidence with
ethical leadership theory, culturally responsive pedagogy, Project-Based Learning, and the Hasta
Brata philosophical framework, thereby producing a comprehensive explanation of how local
cultural wisdom can be systematically transformed into sustainable character education practices.
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Results

RESULTS AND DISCUSSION

1. Noble Leadership Values in the Kresnayana Sendratari

Figure 2. A scene from the Kresnayana sendratari performance featuring Kresna
demonstrating patience and leadership (Researcher’s Documentation, 2026).

Based on direct observations of the Kresnayana sendratari performance and interviews with
artists and audience members, it was found that the characterization of Kresna represents strong
and contextual noble leadership values. These values are displayed not only through dialogue but
also through body movements, expressions, storylines, and visual symbols contained within each
scene. Thematically, this study identifies three dominant leadership values:

a)

b)

Wisdom Leadership: The character of Kresna is portrayed as a leader capable of making
wise decisions during conflicts. In several scenes, rather than relying immediately on
physical strength, Kresna prioritizes strategy, ingenuity, and moral consideration.
Interview results indicate that the audience interprets this behavior as the emotional and
intellectual intelligence of a leader.

Patient and Humanistic Leadership: The second prominent value is patience and a
humanistic attitude. Kresna is depicted as a figure capable of controlling emotions,
remaining calm, and respecting others, including adversaries. Refined body movements,
a composed facial expression, and thoughtful dialogue demonstrate that leadership is not
merely about power, but also about self-control.

Decisive and Principled Leadership: In addition to being wise and patient, Kresna is
portrayed as a leader who is decisive. This firmness is evident when Kresna must uphold
truth and justice, even when facing pressure or risks. Integrity is reflected in Kresna’s
consistency in upholding the principles he believes to be correct.

2. Implementation Model of Leadership Values in P5 Projects

Figure 3. Group discussion and routine rehearsal process by SMAN 1 Srengat students in

drafting the Kresnayana drama script (Researcher’s Documentation, 2026).
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Observations at SMAN 1 Srengat show that the leadership values embedded in the
Kresnayana sendratari are implemented through project-based learning, specifically within the
framework of the Project for Strengthening the Profile of Pancasila Students (P5). The
implementation model identified includes several stages:

a) Value Exploration Stage: Students are introduced to the Kresnayana story through

reading, viewing, and group discussions. Teachers act as facilitators who assist students
in identifying leadership values within the story. Students are able to connect the
character of Kresna with daily values such as responsibility, cooperation, and honesty.

b) Internalization through Discussion and Reflection: After understanding these values,
students engage in group discussions to deepen their meaning and relevance. Reflection
is carried out through question-and-answer sessions, presentations, and individual
assignments that train students' critical thinking skills.

c) Implementation through Artistic Practice (Drama/Sendratari): Leadership values are
implemented through drama performance practices. Students take on roles as actors,
scriptwriters, or production team members. This activity fosters leadership values such
as teamwork, responsibility, discipline, and effective communication.

d) Evaluation and Reflection Stage: The final stage is conducted through collective
evaluation. Interview results show that students find it easier to understand leadership
values through a practical approach compared to theoretical learning.

Discusion

The findings demonstrate that the Kresnayana traditional performance embodies three
interconnected ethical leadership values—wisdom, humanism, and integrity which together
constitute a coherent framework for leadership development within contemporary education.
Rather than functioning solely as cultural symbolism, these values operate as practical ethical
principles that guide decision-making, interpersonal relationships, and social responsibility. This
finding suggests that leadership competencies are not merely individual attributes but are culturally
constructed through narratives that embody collective moral ideals. Such an interpretation
reinforces contemporary perspectives that conceptualize ethical leadership as a socially embedded
practice requiring moral judgment, accountability, and responsibility rather than technical
competence alone (Ahsan & Khawaja, 2024; Pathak & Jha, 2023). Furthermore, the persistence of
these values within a traditional performance indicates that indigenous cultural heritage remains
relevant for addressing current concerns regarding declining public trust, ethical misconduct, and
weakening moral responsibility among future leaders (Bodd & Janssen, 2022; Osei etal., 2025). While
previous studies have largely discussed ethical leadership within organizational or governance
contexts (Brauckmann et al,, 2023; Wallo et al., 2024), the present findings extend this discourse by
demonstrating that ethical leadership can be cultivated through culturally embedded educational
experiences. Consequently, the study broadens existing leadership theory by positioning indigenous
cultural narratives as dynamic pedagogical resources capable of developing ethical leadership from
the earliest stages of formal education.

Another important finding concerns the educational significance of local cultural wisdom as an
authentic foundation for character education. The integration of the Kresnayana narrative into
learning activities demonstrates that students internalize ethical values more effectively when those
values are situated within cultural experiences that are meaningful and familiar to their social
environment. This finding supports the argument that character education becomes more effective
when culture is treated not merely as instructional content but as a living context through which
learners actively construct moral understanding (Ramli et al., 2025; White, 2022). The process also
aligns with recent educational reforms emphasizing culturally responsive learning as a means of
strengthening identity formation, civic responsibility, and ethical awareness (Bhardwaj et al., 2025;
Zhou & Colomer, 2024). Similar conclusions have been reported by Tohri et al. (2022) and
Nurrahman et al. (2025), who found that integrating local wisdom enhances students' character
formation by connecting educational experiences with community values. However, unlike these
earlier studies, which primarily emphasized curriculum integration and cultural preservation, the
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present research demonstrates that indigenous cultural narratives can also function as systematic
mechanisms for ethical leadership development. This distinction represents an important conceptual
contribution because it shifts the role of local wisdom from passive cultural inheritance toward an
active pedagogical strategy capable of producing ethically responsible future leaders.

The implementation model identified in this study further reveals that ethical leadership
develops through a gradual experiential process involving value exploration, collaborative reflection,
artistic practice, and continuous evaluation. These stages indicate that leadership values are
internalized through repeated participation and social interaction rather than through direct moral
instruction alone. This finding is consistent with contemporary educational perspectives
emphasizing authentic and student-centred learning environments, where knowledge is constructed
through active engagement with meaningful problems and collaborative experiences (Cross &
Congreve, 2021; Jelodari et al., 2025). Recent systematic reviews similarly conclude that project-
based learning promotes critical thinking, communication, collaboration, and reflective capacity
because learners become active participants in authentic educational situations (Loyens et al., 2023;
Sanchez-Garcia & Angosto, 2026). Nevertheless, the present study extends these findings by
demonstrating that project-based learning not only improves cognitive competencies but also serves
as a powerful mechanism for internalizing ethical leadership values when authentic cultural
experiences become the basis of learning. This finding therefore addresses the research gap
identified in the Introduction regarding the limited empirical evidence explaining how indigenous
cultural narratives can be systematically transformed into sustainable character education models.
[t also strengthens the argument that experiential learning rooted in local culture provides a more
comprehensive approach to leadership education than approaches relying predominantly on
theoretical moral instruction.

The findings further indicate that collaborative artistic performance serves as the principal
mechanism through which ethical leadership values are translated into observable behaviours.
Students did not merely learn about leadership conceptually but experienced leadership directly
while assuming different responsibilities as performers, scriptwriters, production coordinators, and
evaluators throughout the project. These authentic roles required learners to negotiate decisions,
resolve interpersonal conflicts, communicate effectively, and maintain collective responsibility,
thereby transforming ethical principles into practical leadership competencies. This finding supports
previous research suggesting that narrative-based and experiential learning environments provide
richer opportunities for leadership development than conventional teacher-centred instruction
because learners actively construct ethical understanding through meaningful participation
(Armstrong & McCain, 2021; Ganz et al.,, 2023). Likewise, studies by Gunawardena and Brown (2021)
demonstrated that authentic storytelling strengthens moral reflection by connecting ethical values
with learners' lived experiences. However, the present study advances this body of knowledge by
showing that traditional performing arts provide a multidimensional pedagogical environment in
which cognitive understanding, emotional engagement, cultural identity, and collaborative
responsibility develop simultaneously. Consequently, Kresnayana functions not only as a cultural
performance but also as an experiential leadership laboratory that enables students to practice
ethical decision-making within authentic social interactions.

The present findings also provide a critical perspective on the implementation of
contemporary character education in Indonesian schools. Although character education has become
a central component of national educational reform, many existing programs continue to emphasize
normative instruction and cognitive understanding without providing sufficient opportunities for
students to practice ethical behaviour in authentic situations. The evidence generated by this study
suggests that such approaches may limit the internalization of moral values because ethical
leadership is more effectively developed through repeated participation in meaningful social
experiences. This interpretation is consistent with previous studies reporting that authentic learning
environments promote stronger moral reasoning, civic engagement, and responsible behaviour than
approaches relying primarily on theoretical instruction (DeTienne et al., 2021; Tomlin et al., 2021;
Agus et al, 2025). Nevertheless, the effectiveness of the proposed model is also influenced by
contextual conditions, including teacher competence in facilitating reflective dialogue, institutional
support for project-based learning, and the availability of local cultural resources that remain
actively practiced within the community. These contextual factors may explain why previous studies
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have reported varying levels of success in implementing culturally responsive character education
across different educational settings (Govender & Mudzamiri, 2022; White, 2022). Therefore, rather
than proposing a universally applicable instructional model, this study argues that successful ethical
leadership education requires adaptive implementation that respects the unique cultural and
institutional characteristics of each educational context.

From a broader theoretical perspective, this study contributes to the international literature
by bridging ethical leadership, culturally responsive pedagogy, and project-based learning within a
single culturally grounded educational framework. Previous scholarship has generally examined
these perspectives independently, resulting in fragmented explanations regarding how ethical
leadership values emerge through educational processes (Brauckmann et al., 2023; Wallo et al,,
2024). By contrast, the present findings demonstrate that ethical leadership develops through the
interaction of indigenous cultural narratives, collaborative learning experiences, and critical
reflection, thereby offering a more integrated explanation of leadership formation. This contribution
directly addresses the research gaps identified in the Introduction, particularly the limited empirical
evidence explaining how traditional performing arts can be systematically transformed into
sustainable character education models and the insufficient integration between indigenous
philosophy and the Projek Penguatan Profil Pelajar Pancasila (P5) (Babu et al., 2026; Purwanti et al.,
2025). Conceptually, the study expands current discussions by positioning local wisdom as an active
pedagogical mechanism rather than a symbolic cultural asset, while practically it provides educators
with an evidence-based framework for integrating indigenous cultural heritage into contemporary
curricula. Within the broader global literature, the findings reinforce growing recognition that
culturally responsive educational innovation should not merely preserve local traditions but should
transform them into dynamic learning resources capable of preparing ethically responsible leaders
for increasingly complex and multicultural societies (Nguyen et al., 2025; Ramli et al.,, 2025; Werang
etal., 2025).

CONCLUSION

Ethical leadership cannot be developed solely through abstract moral instruction; it
requires meaningful learning experiences that connect ethical principles with learners'
cultural realities. The present study highlights that the Kresnayana traditional dance drama
offers such a learning context by transforming indigenous leadership philosophy into
authentic educational practice within the Projek Penguatan Profil Pelajar Pancasila (P5).
Through students' active engagement in cultural exploration, collaborative performance,
critical reflection, and project-based activities, leadership values such as wisdom, integrity,
responsibility, and respect for others become lived experiences rather than conceptual
knowledge. This process illustrates that local cultural heritage can function not only as an
object of preservation but also as a practical educational resource capable of strengthening
character formation in contemporary schools. By integrating ethical leadership theory,
culturally responsive pedagogy, and Project-Based Learning within a single instructional
framework, this research broadens current understanding of how indigenous knowledge
systems may enrich modern character education. The proposed model also provides
practical guidance for educators seeking culturally relevant approaches that foster students'
moral reasoning, collaborative competence, and leadership identity while maintaining
alignment with national educational priorities. Although the findings originate from a
specific cultural setting in Blitar Regency, they offer a conceptual foundation that may inform
similar initiatives in other educational contexts where local traditions continue to shape
community values. Future research should investigate the adaptability of this model across
different cultural environments and educational levels, as well as examine its long-term
influence on students' leadership behaviour and civic engagement through longitudinal and
comparative studies.
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